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Resumen 

 La siguiente investigación es un estudio de investigación-acción que busca resolver un 

problema recurrente observado por las investigadoras durante el programa de prácticas en una 

escuela en Cuenca, Ecuador. El problema recurrente fue la falta de efectividad de la metodología 

del tutor profesional para enseñar vocabulario, que consiste en la repetición, el uso de tarjetas 

didácticas, el uso de la primera lengua, juegos como el ahorcado y actividades del libro para 

practicar las palabras del vocabulario. A pesar del uso de múltiples estrategias o técnicas de 

aprendizaje intencional, los estudiantes no adquirían las palabras del vocabulario. Por lo tanto, 

este problema se propuso resolver mediante la aplicación de la técnica de aprendizaje periférico, 

un tipo de aprendizaje inconsciente que se da por medio de la constante exposición al material 

visual.  

Las investigadoras usaron carteles con el fin de exponer a 22 estudiantes de sexto grado a 

las palabras del vocabulario sobre los medios de transporte. Por lo tanto, los participantes se 

encontraron expuestos diariamente al vocabulario durante un mes. A modo de observar el efecto 

de esta técnica, las investigadoras usaron dos instrumentos. Los instrumentos usados durante este 

estudio fueron una evaluación diagnóstica y final y tres grupos focales. Luego de analizar los 

datos obtenidos, las investigadoras concluyeron que el uso del aprendizaje periférico es una 

técnica efectiva para la adquisición de vocabulario. Debido al incremento de las calificaciones de 

los participantes en la evaluación final y las opiniones positivas que fueron compartidas durante 

los grupos focales.  

 

Palabras clave:  vocabulario, técnica de aprendizaje periférico, adquisición, inglés. 
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Abstract 

The following research is an action research study aimed at addressing a recurring 

problem observed by the researchers during the internship program at a school in Cuenca, 

Ecuador. The recurring problem was the lack of effectiveness of the professional tutor 

methodology in teaching vocabulary, which consists of repetition, the use of flashcards, the use 

of the first language, games such as hangman, and book activities to practice vocabulary words. 

Despite the use of multiple intentional learning strategies or techniques, students were not 

acquiring vocabulary words. Therefore, this problem was proposed to be solved by applying the 

technique of peripheral learning, a type of unconscious learning that occurs through constant 

exposure to visual material.  

The researchers used posters to expose 22 sixth-grade students to vocabulary words 

related to means of transportation. Therefore, the participants were exposed to the vocabulary on 

a daily basis for a month. To observe the effect of this technique, the researchers used two 

instruments. The instruments used during this study were a diagnostic and final evaluation, and 

three focus groups. After analyzing the data obtained, the researchers concluded that the use of 

peripheral learning is an effective technique for vocabulary acquisition. This conclusion was 

drawn from the increase in participants' scores in the final evaluation and the positive opinions 

shared during the focus group discussions. 

 

 

 

Key words: vocabulary, peripheral learning technique, acquisition, English 
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Chapter One 

1. Introduction  

1.1. Context 

The Ecuadorian Ministry of Education has made multiple changes to enhance English 

language teaching practices over the years. In 2008, the Ministry of Education initiated a project 

called “Project for Improving English”. It included creating a new English as a Foreign 

Language (EFL) curriculum, using Common European Framework indicators, providing free 

EFL textbooks to public school students, and requiring in-service teachers to have a B2 level of 

English proficiency (Cajas et al., 2023). Eight years later, the Ecuadorian government 

implemented the new English as a Foreign Language curriculum to train strong and independent 

readers and writers. Additionally, this curriculum aims to teach people how to use various tools 

to share ideas, become better learners, and expand their knowledge by providing them with 

multiple opportunities to use the English language in different contexts (Ministerio de Educación 

del Ecuador [MinEduc], 2019).   

Despite the changes made by the Ecuadorian government, several international studies 

have shown that English proficiency levels remain low in Ecuador. Therefore, determining 

which aspects affect the domain of the English language will guide the improvement of learning 

this language (Sevy-Biloon et al., 2020).  According to Surmanov and Azimova (2020) 

“Acquisition of vocabulary is important for the successful use of a second language and plays an 

important role in the formation of complete oral and written texts” (p. 146). Hence, looking for 
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strategies, techniques, and tools that allow teachers to enhance the acquisition of words in 

students is the basis for the development of their English skills.  

Having a wide range of vocabulary when learning English as a Second Language is 

crucial to guaranteeing effective communication in the language. In Ecuadorian EFL education, 

two crucial processes, learning and acquisition, play equally essential roles. Based on Krashen's 

distinction between acquisition and learning, both are vital aspects. As Jegerski (2021) 

emphasizes, the goal of language learners and educators should be to foster the acquisition and 

implicit knowledge, which is crucial for meaningful real-time communication. However, 

Ecuadorian English teachers have not paid much attention to ensuring vocabulary acquisition. 

Krashen (1981) points out that language acquisition, like first language development in children, 

is a subconscious process in which individuals are often unaware of ongoing language 

acquisition. Given that the approach of the peripheral learning technique is an unconscious 

process, our research will focus on and be guided by the acquisition of vocabulary.  

1.2. Diagnosis of the situation/theme 

The internship was carried out at a public school in Cuenca, Ecuador.  During the 

practicum program, the researchers worked in the morning shift with a group of twenty-two 

sixth-grade students from ten to eleven years old, of whom six were male, and sixteen were 

female. It is worth mentioning that the classroom was spacious enough for the teacher and the 

number of learners. However, the students did not have any visual material such as posters in 

their classroom. As for the professional teacher of the students, she had a graduate certificate 

from the university as “Licenciada en Ciencias de la Educación especialidad Lengua y Literatura 
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Inglesa” and 14 years of experience working as an English teacher. In addition, she had a C1 

English certificate from the International English Proficiency Test (iTEP).  

During the four months of the internship, the researchers were able to identify a specific 

problem and look for techniques to increase the effectiveness of vocabulary lessons. During the 

first vocabulary lessons in which the researchers were involved, they observed that the 

professional teacher started vocabulary classes by reviewing the latest vocabulary items taught 

with the whole class. The teacher used Spanish, English, and the repetition method while 

students pointed with their fingers at the words in the book. At first, she made all the students 

repeat all the words from the vocabulary and then asked for volunteers. Next, for the last time, 

students repeated all the words altogether. However, not all students were paying attention and 

not everyone was participating. Further, to review what words learners retained in their minds, 

she showed them flashcards and asked for the words while translating them into Spanish. 

Moreover, the teacher made students work on completing the suggested activities in the book 

during the vocabulary lessons. To give feedback to students, the teacher asked pupils to go to the 

front and write on the board the correct answers. Finally, as a wrap-up activity, she made them 

play the hangman game in groups with the words just learned. Although the teacher used these 

four ways of intentional learning, students still did not fully acquire the vocabulary words. 

Moreover, the teacher did not put special emphasis on teaching vocabulary but tended to focus 

on grammar. 

In addition, when the researchers graded the unit tests, they realized that the students did 

not learn the spelling, and meaning of the words since these young learners were not able to 

write or use the vocabulary correctly. Consequently, the students' grades were low, and they did 
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not reach the required English vocabulary level. Thus, the researchers developed a proposal that 

sought to use the peripheral learning technique as an effective solution to the lack of students’ 

vocabulary acquisition. Hence, to carry out the plan of this technique, the investigators had to 

create posters to be pasted around the walls of the classroom. However, this technique was 

applied as a complement to the English lessons given by the researchers who followed the same 

methodology of the professional tutor to teach vocabulary. In this way, students would be 

surrounded by vocabulary words all day, and they could go through an unconscious process to 

acquire the words discovered by themselves. This is related to the suggested technique in which 

students can acquire new vocabulary by using their peripheral vision when seeing the posters on 

the wall. Additionally, with the peripheral learning technique, the researchers expected students 

to acquire vocabulary by learning the meaning, and correctly spelling the words. Further, the 

investigators were aware that EFL learners face some challenges in knowing the meaning of 

some words when they are learning them. As Afzal (2019) mentions in his study about 

vocabulary learning problems, it is difficult to learn vocabulary mainly because non-native 

speakers of English encounter problems when they have to relate the meaning to the new words. 

1.3. Importance of the study 

Vocabulary is an essential part of the process of learning a new language. According to 

Dakhi and Fitria (2019), vocabulary is the basis for language skills, namely, listening, speaking, 

reading, and writing. Without learning vocabulary, it is difficult to attain any language 

proficiency since “Vocabulary is the basis of acquiring a second language” (Afzal, 2019, p. 82). 

Therefore, the practicum students thought it was vital to investigate and apply an innovative 

technique that not only makes it easier for students to learn new words but also ensures their 
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retention in long-term memory, laying a solid foundation for their mastery of the language and 

future success. The suggested solution to the current problem of a lack of vocabulary in English 

language learners was to use the peripheral learning technique to expose students to vocabulary 

words learned daily. Besides, prior research showed a certain degree of effectiveness of this 

technique on vocabulary acquisition. Nevertheless, these investigations have gaps that must be 

taken into consideration, which will be explained in the literature review chapter. 

In addition, it is worth mentioning that there exists a limited amount of literature on this 

technique and most studies found were from more than 5 years ago and none of them were 

developed in Ecuador. Hence, the investigators decided to carry out a current study that shows 

the impact of this technique on vocabulary acquisition. Additionally, the investigation of the 

peripheral learning technique is considered important since finding new teaching techniques can 

improve the level of English of the students. Therefore, understanding the mechanisms of 

peripheral learning and its implications for education and training can help educators and trainers 

design more effective learning experiences that leverage the power of peripheral learning 

technique.  

1.4. Research questions 

For the purpose of developing the present study, the researchers created the following 

main research question:  

• What is the effect of the peripheral learning technique through posters on students' 

acquisition of vocabulary?  
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Furthermore, researchers designed two sub-questions that could help them to respond to 

the main research question.  

• To what extent does peripheral learning technique influence the students’ vocabulary 

acquisition?  

• What are the students’ perceptions in relation to the use of posters as part of the 

peripheral learning technique? 

1.5. Objectives  

Also, the investigators created one general and two specific objectives that guided them 

during the research procedure.  

• General 

o To determine the influence of peripheral learning technique through posters in 

students' vocabulary acquisition.  

• Specific  

o To assess the extent to which the peripheral learning technique influences 

students' vocabulary acquisition by comparing grades before and after 

implementation. 

o To analyze students’ perceptions about the use of posters as part of the peripheral 

learning technique in English classes. 
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Chapter Two 

2.  Literature review 

The following chapter presents an overview of previous studies that have researched the 

peripheral learning technique on students’ vocabulary acquisition. Likewise, it introduces the 

theoretical framework employed by the authors and describes some key concepts in order to 

understand the different terms such as suggestopedia, peripheral learning, and vocabulary.   

2.1. Previous studies  

Nowadays, educational research has highlighted the importance of applying techniques 

and strategies for teaching or acquiring vocabulary that can catch students' attention in EFL 

classrooms (Egamova & Sharofova, 2022).  Unfortunately, peripheral learning is a technique that 

has not been widely studied within the field of education, and no research about it has been 

carried out in the Ecuadorian context. Therefore, the current chapter is only based on 

international studies. In addition, most of the research cited in the literature review was carried 

out more than five years ago. However, this does not impede carrying out future research that 

may show the effect of this technique on learners' vocabulary acquisition. 

Peripheral learning technique for acquiring vocabulary. Gezer et al. (2012) 

conducted a study with 111 mixed-gender university students in Türkiye. They focused on 

teaching English idioms through the peripheral learning technique, and the results indicated that 

the chosen technique had a beneficial impact on the acquisition of idioms. Besides, they set up a 

focus group discussion in which students revealed that the idioms on the wall were useful for 
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catching the meaning of the expressions. Also, it showed that students appreciate colorful visuals 

since they are attracted to the images that motivate them to understand the content.  

In line with Gezer et al.’s research project, the experimental study developed by Bahmani 

et al. (2012) attempted to research the effect of peripheral learning on Iranian EFL female 

learners’ vocabulary acquisition, retention, and recall. For this study, the researchers worked 

with 80 female participants between eighteen to twenty-three years old pupils in Iran. After the 

implementation of the technique with PowerPoint format slides presenting the vocabulary, the 

investigators administrated post-tests to the students that showed the efficacy of peripheral 

learning. The authors concluded that “This experiment demonstrated that learners’ exposure to 

weak stimuli can cause learning without awareness, so pupils of all levels of intelligence and 

aptitude can use the periphery of the educational setting to acquire knowledge” (Bahmani et al., 

2012, p. 50). Hence, using peripheral treatment is a useful technique to boost the acquisition of 

vocabulary in students.  

Likewise, Rokni (2014) carried out a mixed-method study to determine the effect of 

peripheral learning technique. This study focused on the improvement of thirty-four female 

learners' spelling in Iran. The researcher used two data collection methods. First, there was a 

spelling test with ten items to see if the students improved or not with the use of the peripheral 

learning technique. Second, there was an open-ended questionnaire to explore the subjects' 

perceptions of the applied technique. At the end of the study, the results revealed that the 

improvement of the spelling of the learners depended on two factors: word processing and the 

type of instruction. Hence, the researcher established that the applied technique optimizes the 
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acquisition process of words since “The results also indicate that peripheral learning is a useful 

way of acquiring vocabulary and learning its spelling” (Rokni, 2014, p. 66).   

Badri et al. (2015) experimented with thirty female Iranian EFL learners who were 

between ten and twelve years old. The quantitative study wanted to find out if the peripheral 

learning technique increases the amount of vocabulary in pupils. Therefore, they used reading 

comprehension tests and two parallel tests for the diagnostic and final evaluation. After applying 

the treatment during an entire semester of classes, Badri et al. (2015) found that “participants 

who were taught based on peripheral technique generally tended to score higher in vocabulary 

test” (p. 17). In addition, peripheral learning not only positively impacted the participants' 

vocabulary retention, but the researchers believe this teaching technique can be beneficial for 

students at all levels of language proficiency and in various academic subjects. 

Additionally, Hashemifardnya et al. (2017) conducted a study with seventy-five Iranian 

high school male students, which were divided into three groups; two experimental groups and 

one control group. The study’s results showed a significant difference between the scores of the 

three groups since the experimental groups got higher scores compared to the control group. 

Consequently, Hashemifardnya et al. (2017) concluded that peripheral learning through the use 

of attractive posters is a technique that allows students to effortlessly learn separable and non-

separable phrasal verbs. 

Further, Saputra et al. (2019) designed a mixed-method study to explore the effect of 

peripheral learning on elementary students' vocabulary acquisition. During the first week of the 

intervention through posters, Saputra et al. (2019) observed that “The students were really 

independent in knowing the word as well as increasing their motivation in learning” (p. 5). 



17 

 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Alison Camila Bustos Jiménez  
  Andrea Micaela Chalco Campoverde 

Besides, the students’ grades in the questionnaires after the treatment indicated an increment in 

students' lexical knowledge. Therefore, the researchers concluded that supportive learning 

material displayed around the classroom helped pupils learn new words from their surroundings 

independently. Additionally, Al-Obaydi (2020) conducted an experimental study where the 

researcher tested two implicit learning techniques on primary students (peripheral learning 

technique and input flooding). After six weeks of application, the results in the oral and written 

post-tests showed that both techniques had a positive impact as the students' vocabulary 

increased. 

Altogether, the studies cited above show that the peripheral learning technique does have 

a positive impact on vocabulary acquisition and these findings are independent of the learners’ 

gender or age. 

Peripheral Learning Technique Application. The studies found in the literature 

showed different ways of applying the peripheral learning technique, these variations are shown 

in the materials used, and how they were created and presented.  

Material used. Multiple studies that applied peripheral learning showed that posters were 

an effective way to present the English language to pupils since they are large and allow the 

addition of printed images, vocabulary, or grammar content. (Gezer et al., 2012; Badri et al., 

2015; Hashemifardnya et al., 2017; Rokni, 2014). Bahmani et al. (2012) developed a study in 

which the students' peripheral vision was activated with the use of a television located on a wall 

in the classroom. This screen changed the PowerPoint slides which presented vocabulary words 

and referent images every ten seconds. This way of using technology to apply peripheral learning 

techniques emerges as an innovative concept. However, the context of the classroom must be 
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taken into consideration since not all classes have the necessary technology to carry out this type 

of intervention.  

Further, Fatemipour (2013) stated that “‘Peripheral’ learning is encouraged through the 

presence in the learning environment of posters and decorations featuring the target language and 

different grammatical information” (p. 1395). Likewise, Mohamadpur (2013) pointed out that 

peripheral learning refers to the acquisition of knowledge through means other than reading the 

text directly. This could involve the use of images, whether they are purposely or inadvertently 

present in the surroundings, as well as gestures, and physical actions. Therefore, studies showed 

that posters have advantages that allow students to absorb the language effortlessly.  

Furthermore, the literature showed that all material created for the use of the peripheral 

learning technique must be appealing to students (Al-Obaydi, 2020; Gezer et al., 2012; 

Hashemifardnya et al., 2017) As Al-Obaydi (2020) said, “In this type of learning, teachers 

exploit each minute of learners’ school time by exposing them to an environment that is full of 

colourful pictures with familiar and striking characters” (p. 1108). Therefore, even though in at 

least one instance, television was used to allow for peripheral learning, in the majority of cases, 

colourful and appealing posters were used. 

Creation of material. Most studies emphasize that teachers or researchers are in charge 

of creating the material (Badri et al., 2015; Gezer et al., 2012; Hashemifardnya et al., 2017). 

Nevertheless, a study developed by Mohamadpur (2013) made the students create the material; 

they had to read what they had been taught in the previous classes and make a drawing of the 

vocabulary or sentences about what they read. Then, the pupils had to present their images to the 

rest of the class and hang them on the wall. 
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Presentation of material. Several studies established that researchers should not focus on 

teaching the material displayed to students on the walls, but rather on the content presented 

during class. As Al-Obaydi (2020) mentioned “The learners dealt with these pictures by 

themselves without the teacher drawing their attention to them” (p. 1105).  Consequently, 

teachers should not mention the material to the students since they are the ones who are supposed 

to notice it (Al-Obaydi, 2020; Bahmani et al. 2012; Gezer et al., 2012). In a study conducted by 

Bahmani et al. (2012), the teacher did not give any emphasis on teaching the content displayed 

on the screen, and the television was turned off at the end of the class. Hence, the students were 

only exposed to this material during English lessons. However, not all authors agree with this 

approach. For example, Saputra et al., (2019) mentioned that “The teacher may or may not call 

attention to the posters so the students are not assigned to study them” (p. 3). Nevertheless, the 

authors suggested that teachers should provide clear guidance so that students become aware of 

the shown material. This guide might help students to be aware of the intended learning 

outcomes and how the posters relate to the course content. 

Altogether, it seems that language educators do not fully agree whether students’ 

attention should be drawn to the fact that there is peripheral information that they could use to 

expand their vocabulary. 

 2.2. Theoretical framework 

Language learning theories. Mitchell et al. (2019) affirmed that theories of language 

learning are essential to understanding the complex process of second language acquisition as 

people often struggle to articulate the internalized linguistic system and the mechanisms 

responsible for processing, storing, and retrieving aspects of the new language. 
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Humanistic theory. According to Tolstova and Levasheva (2019), the humanistic 

educational theory encompasses nurturing "human" values in students, the teacher's capacity to 

empathize with students, the teacher's attentiveness to students' emotions, and the engagement of 

students in the learning journey. In Muhajirah's (2020) view, humanistic theory stands out for 

being exceptionally abstract and closely aligned with the realm of philosophy rather than the 

practical world of education. In simpler terms, this theory is more concerned with the notion of 

learning in its most impeccable state, rather than with the typical learning experiences we 

encounter in our daily lives. Moreover, Al-Obaydi (2023) holds that humanistic education only 

occurs when the cognitive and affective domains are involved in individual or group learning. In 

a similar vein, Tay and Uran (2023) have suggested that an effective human-centered strategy for 

enhancing students' fundamental English language skills is the utilization of the Suggestopedia 

method, particularly for improving vocabulary retention. Ivanova and Dimova-Severinova 

(2021) believe that before delving into the Suggestopedia method, it is important to focus on the 

broader concept of human emotions, which encompass intricate interactions between personal 

feelings and various physiological and behavioral reactions which, in turn, is related to the 

humanistic approach. Hence, an effective humanistic strategy for vocabulary acquisition would 

be the Suggestopedia method. 

Suggestopedia method. Suggestopedia is a teaching method established by the 

Bulgarian educator, physician, neurologist, brain physiologist, and psychiatrist Georgi Lozanov 

(Ivanova & Dimova-Severinova, 2021). Suggestopedia focused on creating a relaxed and stress-

free environment, primarily employed for acquiring proficiency in foreign languages. According 

to this method, by fostering a state of relaxation in both the body and the mind, individuals' 
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capabilities can be optimized (Medina et al., 2019). Therefore, this method creates a calm and 

peaceful atmosphere that can reduce anxiety and tension in learners, leading to a more receptive 

state of mind for learning. Additionally, Putri and Kurniawati (2022) mentioned that there are 

nine techniques that are part of the Suggestopedia method. These techniques are: choosing a new 

identity, passive concert, positive suggestion, peripheral learning, creative adaptation, classroom 

set-up, role play, active concert, and primary activation. 

Peripheral learning technique. Peripheral learning is one of the techniques in the 

Suggestopedia method that helps students to absorb knowledge unconsciously. Lozanov (1978) 

suggested that the purpose of the peripheral learning technique is to make the conscious part of 

the brain work by using our peripheral vision (when we look out of the corner of our eye). Al-

Obaydi (2020) stated that peripheral learning “refers to the kind of learning that occurs 

unintentionally as a result of a large amount of exposure to the intended material” (p. 1103). 

Consequently, students are expected to acquire new knowledge even if they are not staring or 

paying full attention to the surrounding material. 

According to Gezer et al. (2012), the theory behind the peripheral learning technique is 

that humans are more perceptive of their surroundings than they are consciously aware 

of.  Hence, learners are exposed to information in a variety of ways, which can increase 

retention. Besides, Bahmani et al. (2012) mentioned that peripheral learning is in opposition to 

explicit and intentional learning. Therefore, they considered this learning technique as incidental 

since students are exposed to a large amount of input to provoke incidents in which they acquire 

new information. In the case of peripheral learning, incidents refer to when students look at the 

exposed material with their peripheral vision. Furthermore, Rokni (2014) said “Moreover, 
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peripheral learning is basically a way of encouraging learners to indulge in self-learning through 

indirect techniques” (p. 63).  

Language. Following Fowler (2022), language represents the most essential and 

powerful of humanity's exceptional capabilities since through language, humans shape their 

social interactions, foster intellectual connections with the world, and establish stability. Also, 

Ribeiro et al. (2023) stressed that a language is more than just a collection of words; it finds its 

identity through the intricate connections between words, and grammar, which builds intricate 

networks of relationships between words. 

Second language. Mitchell et al. (2019) defined Second Language (L2) as the process of 

acquiring any language, regardless of the level, as long as it occurs at some point after learning a 

first language during infancy or early childhood (around age 4). Second languages encompass 

any language acquired after early childhood, whether it is the L2 with which the student works, 

or his or her third, fourth, or even fifth language. According to Abdullaev (2021), it is essential 

to make a difference between the processes of second language learning and second language 

acquisition. In this context, he defines acquisition as the natural assimilation of a second 

language through exposure and immersion, while learning denotes the deliberate and systematic 

study and acquisition of a language through conscious effort and planned educational activities. 

These two distinct terms encapsulate the different paths individuals can take when becoming 

proficient in a second language, whether through immersion or structured educational 

approaches.  

Vocabulary. Vocabulary is a fundamental aspect of language learning that can be 

defined in various ways. To'laganova and Panabayeva (2022) indicate that vocabulary refers to 
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the set of crucial terms a person knows and uses to communicate. Likewise, Azim et al. (2020) 

describe vocabulary as a compilation of distinct terms, each of which has a predetermined 

definition. From an educational point of view, Simamora and Oktaviani (2020) define 

vocabulary as a set of phrases and words that students need to know to succeed in academic and 

social contexts. Ajisoko (2020) stresses that “Vocabulary is a core component of language 

proficiency and provides much of the basic how well learners speak, listen, read, and write” (p. 

149). In conclusion, vocabulary is a multifaceted concept that is defined in various ways. 

Understanding these distinct perspectives can help us appreciate the importance of vocabulary in 

different contexts. Ultimately, it seems that even if there might be some disagreement as to how 

vocabulary is exactly to be defined, there appears to be a consensus that vocabulary is an 

essential part of language learning and its expansion should be given due attention in the learning 

and teaching process. 

Vocabulary nature. The receptive and productive terms within vocabulary refer to all the 

aspects of knowing a word. Receptive knowledge and use indicate recognizing the form of a 

word, while productive knowledge entails conveying a message through verbal or written means, 

along with the ability to recall and generate suitable spoken or written language (Nation, 2001). 

The receptive and productive terms involve three general aspects of knowing a word which are: 

meaning, form, and use. Such aspects can be observed in Table 1 developed by Nation (2019), 

who presents what knowing a word entails and how it may be learned: 

Table 1 

What is involved in knowing a word? 
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Form  Spoken  

 

Written  

 

Word parts 

What does the word sound like? 

How is the word pronounced? 

What does the word look like? 

How is the word written and spelled? 

What parts are recognizable in this word? 

What word parts are needed to express this meaning? 

R 

P 

R 

P 

R 

P 

Meaning  Form and meaning 

 

Concept and references 

 

Associations 

What meaning does this word form signal? 

What word form can be used to express this meaning? 

What is included in the concept? 

What items can the concept refer to? 

What other words does this make us think of?  

What other words could we use, instead of this one? 

R 

P 

R 

P 

R 

P 

Use Grammatical functions 

 

Collocations  

 

 

 

Constraints on use  

In what patterns does the word occur?  

In what patterns must we use this word? 

What words or types of words occur with this one? 

What types of words must we use with this one? 

Where, when, and how often would we expect to meet 

this word? 

Where, when, and how often can we use this word? 

 

R 

P 

R 

P 

R 

 

P 
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Note. R = receptive, P = productive. 

Hariyono (2020) emphasizes that “Teachers must have knowledge of vocabulary which 

should cover the form, the meaning and the use of the word” (p. 42).  Therefore, the process of 

acquiring or learning vocabulary encompasses the three previously mentioned general aspects as 

well as the extensive details contained in Nation’s list. 

Vocabulary acquisition. According to Richards (2015), “Vocabulary acquisition is a 

gradual process as different aspects of vocabulary knowledge are learned” (p. 306). This process 

is controlled by various factors such as: group or individual tasks, motivation strategies, 

educational programs, and explicit and implicit learning techniques (Al-Khresheh & Al-Ruwaili, 

2020). Explicit or intentional vocabulary learning refers to the process in which the learner is 

aware of the acquired knowledge, while incidental vocabulary learning is an unconscious process 

that requires minimal attention from the student (Bahmani et al., 2012). Although there have 

been multiple discussions about which of these two processes is more effective, Azim et al. 

(2020) denote that both processes are essential for vocabulary acquisition.  

Importance of vocabulary in learning English. As explained by Al-Khresheh and Al-

Ruwaili (2020), vocabulary plays a crucial role in learning English and is a key indicator of a 

person's language proficiency. Recent studies have shown that vocabulary is a fundamental part 

of learning English since it enables students to master the four major skills: writing, reading, 

speaking, and listening (Egamova & Sharofova, 2022; Octaberlina & Anggarini, 2020; Raw & 

Ismail, 2021). Hence, learners who lack vocabulary struggle to communicate their thoughts, 

emotions, and concepts effectively, while also facing difficulties in comprehending written and 

spoken content (Tran, 2020). Kärbla et al. (2020) developed an experimental study with 257 
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sixth-grade students in Estonia to evaluate the effect of text comprehension strategies on 

students’ vocabulary and text comprehension. The results showed that the students with an 

average vocabulary knowledge were the more benefited. Consequently, having a wide range of 

vocabulary is fundamental if students want to succeed when learning the English language. 
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Chapter Three 

3. Methodology  

For the current study, the researchers followed a qualitative approach. This approach 

focuses on context and interpretation, prioritizing the process or trends in development rather 

than the results of the research (Nassaji, 2020). Therefore, it enables inquirers to obtain a detailed 

analysis and in-depth understanding of a phenomenon. Additionally, the research design of this 

study was exploratory action research (EAR). As defined by Clark et al. (2020), “Action research 

is an approach to educational research that is commonly used by educational practitioners and 

professionals to examine, and ultimately improve, their pedagogy and practice” (p. 8). Hence, 

action research permits teachers to reflect on their own practices, and take action on them to 

promote an enhancement in how they teach. 

3.1. Participants and settings 

The present study was conducted at a public school in Cuenca, Ecuador in a face-to-face 

environment. The school offers primary school, elementary school, and high school education. 

Also, it has standard facilities such as an English laboratory, computer laboratory, projectors, an 

auditorium, and a teachers' room. The research subjects were 22 sixth-grade students, 6 male, 

and 16 female pupils, between 10 and 11 years old. The participants had three English classes 

per week, and each one lasted forty-five minutes. The students were supposed to have an A2.1 

level of English according to the Ecuadorian English Curriculum. Regarding the physical setting 

of the classroom, it was medium-sized, which suited the number of students per class, which was 
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thirty-five. Moreover, the classroom had good lighting and ventilation since there were two large 

windows on the right-hand side. 

3.2. Data collection methods 

Action research has a large list of data collection methods that can be used. As Clark et 

al. (2020) stresses, “Logically, researchers will use whatever validated methods help them to 

address the issue they are researching and will develop a research plan around activities to 

implement those methods” (p. 74). Hence, the researchers made use of two data collection 

methods to answer the research questions. 

Figure 1 

Techniques and instruments 

 
 Note. Data by the authors 

 

Figure 1 shows the techniques and instruments used by the researchers for the data 

collection as well as the procedure followed to use the data collection methods.  

Diagnostic and final evaluations. The inquirers aimed to explore the influence of 

peripheral learning on students’ vocabulary acquisition. Diagnostic tests are designed to assess a 

specific aspect of language and provide teachers insight into students' current knowledge, while 
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final tests aim to determine the mastery of educational standards and students’ readiness to 

advance to the next level of education (Hakimova, 2021; Cherdyntseva et al., 2020). Hence, the 

researchers applied a diagnostic and a final evaluation to assess the extent to which the 

peripheral learning technique influences students' vocabulary acquisition by comparing grades 

before and after implementation. Both tests were filled out during one English class and the final 

evaluation was applied after four weeks of using the peripheral learning technique. It should be 

noted that the result obtained by the students in the tests did not count in their grade records. In 

this manner, these grades did not affect their school average.   

Focus group discussion. Focus group discussion (FGD) is a cost-effective, convenient, 

and quick method of collecting information from many participants in a single session, especially 

with younger participants who tend to be nervous in individual interviews. Moreover, pupils 

have more trust and are more open to discussion in the company of other participants. (Adler et 

al., 2019; Busetto et al., 2020; Efron & Ravid, 2019; Hennink et al., 2019; Warghoff et al., 

2020). 

Consequently, the inquirers planned to develop three focus group discussions (FGDs), 

two with seven students, and the third one with eight students to analyze their perceptions about 

the use of the peripheral learning technique through posters to acquire vocabulary. The two first 

FGDs were conducted in the auditorium of the school during their English class. However, the 

third FGD was held virtually through the ZOOM platform since the students were not receiving 

face-to-face classes due to the armed conflict that occurred in the county. To follow ethical 

guidelines, the researchers sent an informative note to the parents asking them to have students 

join the virtual meeting in the afternoon when the learners finished all their classes for the day. 
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However, two of the students did not join the virtual meeting. The FGDs were conducted by one 

moderator and one observer who recorded the FGDs. Furthermore, the FGDs lasted between 16 

to 23 minutes since Adler et al. (2019) suggest that a FGD with children should last around 20 

minutes to avoid tiring the young participants.  

3.3. Data collection instruments  

Questionnaires. The researchers prepared two paper-based questionnaires, one for the 

diagnostic test and the other one for the final test. The construction of these tests was based on 

three books (Efron & Ravid, 2019; Richards, 2015; Ur, 2012), the students’ course book, and the 

can-do statements that a learner with an A2 level should achieve, provided by the CEFR (see 

Appendix A and B). As mentioned above, Nation (2019) contends that there are three general 

aspects of knowing a word: meaning, form, and use. However, the inquirers decided to test 

students’ vocabulary knowledge based on two aspects only, namely, meaning and form since 

they observed a lack of students’ ability to create sentences.  

Both the diagnostic and final questionnaires had two questions, one about spelling and 

the other about meaning. Each question had 4 items which gave a total of 8 points for the entire 

test. In the first question, the students were asked to write the correct word according to the 

picture to evaluate if they knew how the word is written and spelled. In the second question, they 

had to match the word with its definition to assess if they could relate the learned word with the 

appropriate meaning. For the validity of the tests, the researchers asked for the opinion of three 

experts, two of whom are teachers at UNAE, while the third is an English teacher with 10 years 

of experience as an English teacher in public and private schools. 
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Discussion guide. The researchers developed a discussion guide with four main 

questions in total as their data collection instrument. For the creation of this instrument, the 

investigators followed the basic points provided by Adler et al. (2019). Although the study 

focuses on vocabulary acquisition, the word "learning" was used to make the questions easier for 

the students during the FGDs. Additionally, the concept of peripheral learning was discussed 

during the FGDs but was adapted in the questions so that students can understand it (see 

Appendix C). In the following table, the objectives for the development of each question of the 

discussion guide are laid out.  

Table 2 

Focus group discussion questions 

Objective Main Questions Translation 

To find out if the students 

noticed the posters on the 

classroom walls. 

1. ¿Notaron algo diferente 

en el aula de clase desde 

que nosotras 

empezamos a trabajar 

con ustedes? 

1. Have you noticed 

anything different in 

the classroom since we 

started working with 

you? 

To know students’ points of 

view regarding the design 

and use of the posters as 

part of the peripheral 

learning technique in the 

English classes.  

2. ¿Qué piensa sobre los 

posters que estaban en 

el aula de clase?   

2. What do you think 

about the posters that 

were in the classroom? 

To get insights into the 

students' perspective 

towards the use of posters as 

part of the peripheral 

learning technique. 

3. ¿Cómo se siente de que 

sus maestras hayan 

3. How do you feel that 

your teachers have 
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usado carteles (posters) 

en el aula de clase?  

used posters in the 

classroom? 

To identify improvements 

that can be made in the 

design of the posters or their 

use within the English 

classes. 

4. ¿Tiene alguna 

sugerencia sobre los 

carteles (posters)?  

4. Do you have any 

suggestions about 

posters? 

 

Note. Table 2 indicates the objectives established for each question asked in the focus groups as 

well as its translation into English. 

The researchers decided to pilot the questions to be asked in the FGDs. Pilot tests allow 

researchers to obtain feedback on the clarity and meaning of the interview questions from 

representatives of the target group, ensuring that the questions are well understood. Additionally, 

a pilot test provides information on the effectiveness of the moderator, allowing for 

modifications in the level of participation during the actual interview contributing to the overall 

reliability and validity of focus groups (Breen, 2006). The pilot test was developed with a group 

of participants who shared similar characteristics to the principal subjects of the study. 

3.4. Ethical Considerations 

To start with, the university students asked the school authorities (school principal and 

teacher) for permission to conduct the research process within the school through a consent letter 

(see Appendix D). In addition, the researchers sent a letter of consent to the pupils' parents to get 

their permission to gather the necessary information for the study (see Appendix E). This was 

deemed necessary as the participants of the study were minors. This consent letter was sent two 
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months before the intervention and application of any data collection method. Furthermore, the 

researchers asked the permission of the principal of the school so that they were allowed to stick 

the visual material on the walls in order to apply the peripheral technique. 

3.5. Procedure  

Exploratory Action Research has two phases: exploration and action. The present study 

was developed following those two phases and the seven steps which are presented in Figure 2. 

Figure 2 

Exploratory Action Research steps  

 

Note.  From “A Handbook for Exploratory Action Research,” by R. Smith and P. Rebolledo, 

2018, British Council. Reprinted with permission.  

In the exploration phase, teachers develop a plan to explore and collect data to understand 

the problems. The second phase is the action process that contains four steps in which teacher-

researchers choose what they will change, implement the change, observe what has changed, and 

interpret it (Smith & Rebolledo, 2018).  
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During the exploratory phase, the researchers observed if students had any problems 

when learning English. For that, they designed an exploration plan to gather data that helped 

them to understand the current situation. This was carried out by participant observation in the 

classroom with the sixth graders. The researchers carried out their classes normally and the 

observation process lasted four weeks. Additionally, the researchers observed the scores obtained 

by the students in tasks and tests, thus noticing that the students had problems with vocabulary 

acquisition. Next, the investigators reflected on the data obtained and started to think and search 

for solutions that could solve the situation observed. The information search phase was carried 

out through literature review, and conversations with the researchers’ classmates and teachers to 

look for an effective technique to improve students’ vocabulary acquisition. After analyzing the 

gathered data, the investigators entered the action phase where they followed the four previously 

mentioned steps. First, they established a plan to change: they decided to improve the vocabulary 

acquisition of the students using the peripheral learning technique. Prior to the implementation of 

the technique, the researchers carried out a diagnostic test to measure the vocabulary level on the 

words' forms and meanings. 

For the creation of the visual material, the investigators used a poster for each vocabulary 

word presented in unit 2 of the students’ course book. The A3 posters contained the vocabulary 

word, a printed picture, and the meaning of the word; they were hung up on the walls of the 

classroom when the students were not there. The posters were colorful to grab the students’ 

attention (Hashemifardnya et al., 2017; Al-Obaydi, 2020). It is worth mentioning that the 

position of the posters was changed each week to ensure that all students were able to observe 

them (Rokni, 2014) (See Appendix F, G, H, I, J, K, L, M, and N). Meanwhile, the researchers 
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used the same method and tools that the professional tutor used to teach vocabulary (flashcards, 

repetition method, games, and use of the Spanish language in the classroom). The participants 

were not advised about the use of the peripheral learning technique for their learning process.  

Consequently, the teachers continued with their English lessons normally without mentioning the 

presence of the posters.  

Next, the researchers continued with the observation phase. Thence, they arranged to 

apply a final test that took place after a month of using the peripheral learning technique with the 

students in the class. The final evaluation followed a similar structure as the diagnostic 

evaluation to assess the form and the meaning of the words. In this way, the researchers observed 

whether the students acquired the vocabulary words. The next step was to conduct FGDs with 

the students to analyze their opinions regarding the use of the peripheral learning technique. 

Subsequently, the investigators continued with the data analysis to move to the following step in 

the action phase, which was reflection on the data. Therefore, the researchers analyzed and drew 

conclusions from the gathered information. 

3.6. Data analysis methods 

After the data collection, the researchers carried out the analysis of the information gathered. 

First, the assembled data from the scores obtained in the diagnostic, and final evaluation were 

transferred to an online Excel document, Google sheets. The researchers registered the score that 

the students obtained on each question, the grade they got out of 8 and the score out of 10 points. 

Also, the student-teacher researchers created some tables to compare the scores obtained by the 

students in each question. 
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For the data analysis of the FGDs, the researchers transcribed all the audio recordings of the 

focus groups in three different documents in Google Docs. In addition, the researchers did a 

manual coding of the qualitative data. The investigators decided to use coding to analyze the data 

since it helps in the organization and consolidation of the information, allowing the formation of 

meaningful and manageable segments to draw conclusions from (Clark et al., 2020). Then, the 

investigators developed emerging categories and themes joining the produced codes. All the 

codes, categories, and themes were organized in a table to make the process of data analysis 

easier (see Appendix O).  

Finally, the researchers carried out triangulation. According to Clark et al. (2020), 

triangulation enhances the reliability of data by verifying evidence from multiple sources. This 

process reduces the bias that could appear in the researcher's interpretations of the data. 

Therefore, the researchers compared the information obtained in the diagnostic and final tests, 

and the students’ responses in the FGS. 
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Chapter Four 

4. Results 

The results of the study are presented in detail in the following chapter according to the 

questions developed for this research.  

4.1. Diagnostic and final evaluation 

The diagnostic and final evaluation scores were organized in tables to reach the first 

specific objective of the present study in which the researchers wanted to assess the extent to 

which the peripheral learning technique influences students' vocabulary acquisition by 

comparing grades before and after implementation. The tables present the scores gathered by the 

pupils for each question of the two tests. The following two tables are just used for visual aid 

purposes for the reader to understand the data obtained. 

Table 3 shows the students’ scores obtained in the first question in the final and 

diagnostic evaluation.  

Table 3 

Students’ results in the first question (spelling) from the diagnostic and final evaluation 
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The first question evaluated the spelling of the students related to the means of 

transportation. The results of the diagnostic test showed that 40.91% of the students scored zero, 

whereby the students demonstrated a lack of knowledge in the spelling of the words. Only 4.55% 

of the students performed with a perfect score of four which means that they have an excellent 

knowledge of the vocabulary. In general, 63.63% of the participants were in the lowest two 

levels to be scored. In the final test, the results were different from the diagnostic one. There is a 

decrease of 40.91% in the zero feature, which means that none of the students had a complete 

lack of correct spelling. After the implementation, it can be seen that 81.82% were in the highest 

two scores, and 18.18% were in the middle. Consequently, it can be inferred that the students’ 

spelling of the words about means of transportation improved considerably.  

Table 4 illustrates the pupils’ scores obtained in the second question in the diagnostic and 

final evaluation that was related to the meaning of the words.  

Table 4 
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Students’ results in the second question (meaning) from the diagnostic and final evaluation 

 

The results of the diagnostic test revealed that 54.55% of the pupils scored zero and there 

were no students who obtained a score of four points, showing a lack of knowledge about the 

meaning of the words related to the means of transportation. Altogether, 95.45% of the students 

got the lowest three scores and there were 4.55% who obtained a score of three in the diagnostic 

evaluation. 

However, the final evaluation indicates very different scores from the ones obtained in 

the diagnostic test. As can be seen, the number of students who obtained low scores decreased to 

the point that no student obtained a score of zero on the final test. Furthermore, it can be 

observed that 77.27% of the students obtained the highest scores, and 18.18% were in the middle 

range showing an increase in the students' knowledge of the meaning of the words. Hence, it can 

be inferred that students’ knowledge about the meaning of the words about means of 

transportation increased. 
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In general, comparing the results obtained by the learners in the first and second question, 

it can be observed that students improved both words spelling and meaning of the vocabulary 

related to the means of transportation. Therefore, the peripheral learning technique had a positive 

impact on students’ vocabulary acquisition.   

4.2. Focus group discussion 

As it was mentioned previously, the researchers set up three FGDs to achieve the second 

specific objective of the study, namely, to analyze students’ perceptions about the use of the 

peripheral learning technique in their English classes. The pupils’ responses were analyzed by 

codes, and categorized to be presented by themes in the following section. It is worth mentioning 

that the extracts obtained from the FGDs were translated into English. Furthermore, to maintain 

the anonymity of the participants, they were given a number to tell them apart.  

The coding is illustrated in the figures below presented in this chapter. Figure 3 indicates 

the themes, categories, and subcategories related to the changes that students noticed in their 

English classes during the implementation of the peripheral learning technique.  

Figure 3 

Coding students' perceptions of changes in the classroom.
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Note: Data by the authors  

Changes in the classroom. During the focus groups, participant 8 expressed a common 

view among the research subjects about the changes in the classroom, saying, “It felt more, like, 

happier in the classroom”. This opinion was shared by the other participants in the group such as 

Participant 13 who said “It felt calmer”. These excerpts manifest the shared view within the 

group regarding the calmer and more cheerful environment created after the researchers started 

to teach. Likewise, the participants considered that the change in the class environment caused 

their classmates to behave better during English lessons as Participant 3 mentioned “There was 

noise and when you arrived it was like our classmates were distracted and began to pay more 

attention”. Similarly, Participant 9 stated, “All the classmates behaved more…better”.  

The data also showed that the interviewees did notice the presence of the posters, as 

Participant 16 noted: “The images that were posted on the wall every day”. Furthermore, it was 

not only the students who noticed the presence of the posters, but teachers also took notice of 

them and even inquired about their creator as participant 1 mentioned in the next excerpt “Even 

other teachers asked me who put that in. I said it was you and they said it was very nice”. 

Therefore, the data indicated that, even without informing the pupils that the researchers were 

responsible for putting up the posters in class, they deduced it on their own. 

Additionally, Participant 2 said that posters “... caught our attention more than the class”. 

This opinion was echoed by other participants in the FGDs, such as Participant 15 who 

mentioned “… when I was distracted, I had nothing to do, I looked at the posters” or Participant 

12 who recalled, “When we were in free time, we started playing saying…, saying the 

information in English and we had to guess”. These extracts demonstrate a change in students’ 
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behavior when they went from lounging between classes to being engaged in activities such as 

playing guessing games with the posters or looking at them during their leisure time. 

Next, Figure 4 presents the themes, categories, and subcategories related to the students’ 

attitudes towards the posters. 

Figure 4 

Coding students’ perceptions about the posters 

 

Note: Data by the authors 

Figure 4 reveals that students had two main opinions about the visual material used 

during the implementation phase. First, the students talked about their first impressions when 

they saw the posters and what they thought about their design.  

Opinions about the posters. The presence of the posters triggered different emotions 

and feelings in the participants. First, the students manifested that they felt happy and surprised 

when the visual material appeared. Participant 17 claimed, “I felt like...happy because there were 

the posters”. Sharing the same view, Participant 2 stated “I mean, when I arrived, I was surprised 

because I didn't know who the posters were, so and he, he, uh, I thought it was from another 

afternoon class” manifesting that initially the students had a mix of emotions, such as happiness 

and surprise.  



43 

 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Alison Camila Bustos Jiménez  
  Andrea Micaela Chalco Campoverde 

Nevertheless, the participants’ responses also revealed negative emotions about the use of 

posters as part of the peripheral learning technique in the class such as Participant 3 who said, 

“This made us feel nervous because we thought they were going to send us to do something for 

the next week and we thought we were going to have to present”. Similarly, Participant 11 

commented, “We felt strange that for the first time, we see posters sometimes posted and never 

seen them before”. These extracts underscore the negative feelings that students had the first 

time they observed the posters since they did not know who put them up and if they would be 

used for extracurricular activities in future English classes 

Further, Participants 8, 13, and 16 expressed their thoughts about the color and images of 

the poster as the following excerpts show “... they are colorful and have pretty images”, “I liked 

that it was well cut because it looked as if it were printed”, and “… they had many images”. In 

addition, Participant 16 mentioned that “They had good handwriting” while Participant 14 

claimed that “… they were so pretty and they had all the information there”. In general, it can be 

said that the interviewees liked the visual material posted on the walls for their neat handwriting, 

sufficient quantity and quality of accompanying images, adequate information, and attractive 

colors.  

Figure 5 indicates the themes, categories, and subcategories related to the benefits 

highlighted by the students about using posters in the classroom.  

Figure 5 

Coding effectiveness of the posters 
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Note: Data by the authors 

Figure 5 indicates that students considered that using posters had multiple advantages in 

their English learning process.  

Advantages of using the posters in class. During the focus groups, interviewees 

commented on the multiple benefits that peripheral learning technique through the use of posters 

brought to them. First, Participant 16 said, “Because seeing those images every day, those words 

and sentences easily remain in memory”, expressing the opinion that continuous exposure to the 

material helped students to acquire the words easily. This perspective was shared by Participant 

8 who said “Also, because they were always there all the time, we could do it in a free hour, we 

could read that and learn”. This is same ide as that of Participant 10, whose reasoning was: 

“Because you could see it everywhere”. These perspectives show that the peripheral learning 

technique helped students to acquire vocabulary words consistently, even outside of English 

class hours. 
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Also, the students talked about the speed with which they acquired the vocabulary words 

as Participant 12 commented in the following excerpt “Because that way we could learn faster.” 

Likewise, Participant 8 mentioned that the technique allowed students “to memorize those 

learnings faster”. Other participants agreed with this sentiment, and they added more advantages 

such as Participant 8 who said “Because we learn new words”. Participant 14 mentioned that “… 

posters helped us to be able to learn more and more about transportation when you are not 

there”.  In general, participants denoted that having the posters in the classroom allows them to 

acquire more vocabulary words in a quick and independent manner.  

Furthermore, the participants' responses revealed that they perceived the peripheral 

learning technique as a different method for acquiring vocabulary. Participant 9 expressed that 

the posters in the class helped students “To learn in other ways”, while Participant 10 established 

that the peripheral learning technique allows them “To learn in a fun way”. Similarly, Participant 

15 shared that the use of posters “makes the classes more didactic”. These extracts indicate that 

students found the use of the peripheral learning technique an enjoyable and distinct manner to 

acquire new words. 

Moreover, participants talked about the motivational effect that the posters had on them. 

Participant 18 shared that “They left us more eager to learn about the subject”. This is the same 

opinion that Participant 7 stated saying that, “Eh, they could also, eh, motivate us to be able to 

search for many more means of transportation and learn more about means of transportation in 

English”. These excerpts highlight the positive effect that the peripheral learning technique using 

posters had on students not only in the acquisition of vocabulary but also in motivating them to 

want to learn more. 
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During the FGDs, participants discussed the use of posters as support material during 

English classes. Participant 1 indicated that “They help us do the exercises in the text” while 

Participant 12 said, “Thanks to that we can do tasks faster”. Similarly, Participant 3 established 

that posters help them “… to be able to answer any questions.” Therefore, these extracts 

illustrate that students considered that another advantage of the posters as part of the peripheral 

learning technique is helpful for the development of activities and tasks during English classes.  

In addition, the interviewees also mentioned advantages related to improving the 

pronunciation and spelling of words. Participant 3 expressed a common opinion among the 

participants, saying, “It helped us to be able to pronounce, write, and read the words. This, and 

know what means of transportation it was”. This perspective was shared by Participant 2, who 

said that “the posters helped us to learn the ways to pronounce the words …”  and Participant 3, 

who said, “This, they helped us to be able to know more, I mean, when we had to write a word if 

we did not know, we could see it from the poster…”. Likewise, Participant 1 denoted the 

advantage of the use posters as part of the peripheral learning technique by saying “Sometimes, I 

had to read the posters to be able to write the word correctly”. All these extracts indicate that 

students believed that having the posters hanging on the walls helped them improve their 

pronunciation and the spelling of words, as they could refer to them at any time. 

Figure 6 denotes the themes, categories, and subcategories of the suggestions provided by 

the students to improve the design and use of posters in the English classes. 

Figure 6 

Coding suggestions about the posters 
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Note: Data by the authors 

Figure 6 shows that students had various recommendations to improve the structure of 

the posters mentioning the size and colors. Further, they suggested making some changes in the 

way the posters are utilized during the English lessons.  

Suggestions about the posters.  The two main suggestions that the participants made 

about the design of the posters referred to their size and color. First, Participant 9 indicated, “Eh, 

the posters have to be a little bigger”. This opinion was echoed by several others in the 

discussion since they believed that having bigger posters would allow, as Participant 8 

mentioned, “to give more information” and Participant 11 “to, to make the letters bigger”. 

Besides, Participant 9 indicated that it is necessary to have bigger posters “Because there are 

people who hardly see much (Participant 11 nodded and said “Aha” at this point) because they 

are very far away”. Furthermore, Participant 16 established that posters should have “Other 

colors to make it more striking”.  
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Furthermore, the students provided several recommendations regarding how to use the 

peripheral learning technique through posters in classes. First, Participant 5 indicated, “Eh (takes 

a while to think of an answer) put up posters to learn more things”, just like Participant 3, who 

said, “This, put up more posters for different topics that we are seeing today, for us to be able to 

learn from the posters as much as from you and the teacher so we can learn from there and 

advance a little faster…”. These excerpts revealed that the participants would like the peripheral 

learning technique to be implemented in future lessons with other English topics to facilitate 

continuous learning. 

Additionally, Participant 9 suggested mixing the use of posters “with dynamics and 

games”.  Similarly, Participant 12 said, “Because when we are going to make more posters, we 

can do dynamics and with the dynamics, we can learn faster”, indicating that students preferred 

that the teacher use the posters as learning material during the English classes. Moreover, 

participants thought that peripheral learning could be a technique that can be used with other 

subjects, such as Participant 11, who said “I would also recommend another teacher so that we, 

uh, so that when we have free hours, we can do it” and Participant 2 who claimed “It would be 

good because the rest of us could learn more while the teachers are already finishing their class 

hour…”.   

Finally, some participants shared their thoughts on whether or not teachers should 

mention the presence of posters in class. Participant 20 clearly stated, “Yes, mention them” and 

the others shared the same point of view and even indicated some reasons why teachers should 

mention and use posters during English classes. Participant 14 said, “Because sometimes the 

teachers explain and someone does not understand and the posters are posted there and they can 
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understand better”. Participant 11 indicated, “Because we want to know and memorize well so 

that when we have a lesson or test, we memorize it and we already know”. These extracts 

manifest students preferred that the teacher mention the presence of the posters in classes since it 

could help them to understand the information and pay attention to the information on the posters 

to memorize it. 
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Chapter Five 

5. Discussion 

Below it will be considered how far the researchers were able to confirm the general and 

specific objectives of the present exploratory action research study. This, firstly, requires a 

comparison of the students’ grades before and after the implementation of the new tool, namely 

using the peripheral learning technique to enhance students’ vocabulary acquisition. Secondly, 

the main outcomes of the FDGs will be interpreted, providing insight into the students’ 

perception of using posters to promote peripheral learning. Altogether, as will be discussed 

below, the researchers were able to prove that there has been an improvement in the students’ 

vocabulary test grades, and their perception of the innovative use of posters was positive. 

The data obtained from the diagnostic and final evaluation scores, as well as the focus 

group discussions, provide meaningful findings to respond to the main question of the present 

study which was: What is the effect of the peripheral learning technique through posters on 

students' acquisition of vocabulary? For the data analysis, the diagnostic and final evaluation 

scores were organized in tables, which facilitated a comparison of students' grades in pre-and 

post-tests about vocabulary. The results showed a positive impact of the peripheral learning 

technique on students' vocabulary acquisition, as evidenced by improvements in their grades. 

Similarly to our study, Badri et al. (2015) observed a positive correlation between peripheral 

learning and vocabulary acquisition among learners. In the same manner, the research by 

Hashemifardnya et al. (2017) supports the findings collected about the advantages of peripheral 
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learning in vocabulary acquisition, which was evidenced in the significant difference in scores 

between the experimental and control groups carried out respectively in their study. 

Furthermore, the results of the present study show an improvement in word spelling 

skills. This is in line with the study conducted by Rokni (2014), which shows that students who 

were taught with peripheral instruction obtained better results on spelling tests than those who 

did not receive peripheral instruction. It demonstrates that continuous exposure through posters 

leads students to faster acquisition of vocabulary words. 

Additionally, the focus group discussions revealed students' attitudes toward posters, the 

perceived benefits of using posters in class, and suggestions for improving the design and use of 

posters. Participants provided suggestions for enhancing poster design and recommended 

integrating posters with other activities in English classes to maximize learning outcomes. 

Further, learners acknowledged the presence of posters as an attention-grabbing resource, which 

contributed to a more visually appealing space in the class. According to research, using visually 

attractive materials, such as posters, helps create a learning-inducive environment, and creates 

opportunities for peripheral learning. Consistent with the findings of this study, previous research 

has highlighted the importance of material design, presentation, and appeal in facilitating 

effective peripheral learning (Gezer et al., 2012; Badri et al., 2015; Hashemifardnya et al., 2017). 

Moreover, students perceived posters as beneficial for vocabulary acquisition, pronunciation, 

spelling, and overall class engagement. Bahmani et al. (2012) and Rokni (2014) emphasized the 

incidental nature of learning facilitated by the peripheral learning technique, which resonates 

with the results regarding students' independent acquisition of vocabulary from the surrounding 

material. 
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Another aspect to highlight is the motivating effect that the peripheral learning technique 

had on the students. The results obtained in the FGDs revealed that the posters motivated the 

students to continue searching for more vocabulary words about means of transportation. Rokni 

(2014) employed a similar open-ended questionnaire to learn about students' perspectives on the 

use of peripheral learning in classes. The results indicated that students viewed the use of posters 

as a form of autonomous learning that has the learner as the central focus of the class and that 

motivates them to continue learning. 

However, while our findings align with previous research on the positive impact of 

peripheral learning, there are differences in the application of this technique. For instance, the 

study developed by Bahmani et al. (2012) used technology such as PowerPoint slides to 

implement the peripheral learning technique, while our study mainly focused on the use of 

posters in the classroom. Furthermore, there are variations in how to present the materials to 

students. While some research (Bahmani et al., 2012; Al-Obaydi, 2020) call for less teacher 

intervention, others (Saputra et al., 2012; Al-Obaydi, 2020) recommend teachers to provide clear 

instruction while using such material.  

The results collected provide concrete evidence of the impact of peripheral learning on 

students' vocabulary acquisition, which addresses the research objectives. The effectiveness of 

the peripheral learning technique was demonstrated by the considerable increase in students' 

vocabulary knowledge that emerged when diagnostic and final evaluation grades were compared. 

Furthermore, favorable perspectives on the usage of posters in the classroom were 

indicated by the analysis of students' perceptions through focus group discussions. Pupils 

highlighted their motivation, engagement, and satisfaction while emphasizing how much they 
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thought peripheral learning added to their overall learning. Altogether, the study contributes to 

the existing literature by providing empirical support for the effectiveness of the peripheral 

learning technique in vocabulary acquisition, while also offering insights into its practical 

implementation and students' perceptions in an English language classroom setting. 
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Chapter Six 

6. Conclusion  

The purpose of the present action research study was to determine the influence of the 

peripheral learning technique on students’ vocabulary acquisition. The following section presents 

the conclusions drawn after the analysis of the data obtained through the two research 

instruments, which directly respond to the sub-questions of the investigation. First, the 

comparison of the scores obtained by the students in the diagnostic and final tests indicated a 

significant increase in the vocabulary words acquired by the students. The results showed that 

after the application of the peripheral learning technique, the students improved the two tested 

aspects necessary to know a word. Therefore, the implementation of the peripheral learning 

technique through posters positively influenced the 22 sixth-grade students with regard to 

improving the acquisition of words form and meaning. 

Furthermore, the FGDs provided valuable insights into students’ perceptions. The 

analysis of the FGDs results indicated that the students noticed several changes within the 

classroom after the researchers began applying the peripheral learning technique. However, these 

changes may not be completely due to the implementation of the technique but also to the 

presence of the teachers in class. The students commented that their classmates began to behave 

better, thus creating a calmer and happier atmosphere in the classroom. Moreover, the posters in 

the classroom were noticed by both students and teachers, even though the researchers did not 

explicitly mention them. This circumstance implied that students were not simply unconsciously 

exposed to visual material, but also actively engaged with the vocabulary words during their 
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leisure time. Consequently, this dual state of conscious and subconscious exposure stimulated the 

mechanisms underlying vocabulary acquisition and learning. 

Additionally, the data obtained showed that the application of the learning technique 

through posters caused positive and negative emotions in the students. The positive emotions 

emerged thanks to the design of the posters, which attracted the participants due to its colors, 

images, neat writing, and information. In addition, participants mentioned that they were happy 

to have visual material since no other teacher had used this technique before. However, the 

presence of posters also caused negative emotions in the participants because initially, they did 

not know who had put them on the walls or the purpose for which they would be used.  

Moreover, the students' responses revealed that they considered that the peripheral 

learning technique had multiple advantages in their vocabulary acquisition process. For the 

students, this technique allowed them to acquire vocabulary more easily and quickly since they 

could see and read the words at any time of the day. In addition, the students also mentioned that 

daily exposure to vocabulary allowed them to improve their pronunciation and spelling of the 

words in addition to serving as support material for completing tasks and answering questions 

during English classes. For the students, the peripheral learning technique through posters made 

the participants feel more motivated to learn since they thought this was a different and fun 

technique to acquire new vocabulary words. 

The results also indicated several suggestions proposed by the students to improve the 

use of the peripheral learning technique through posters. First, the students commented that the 

posters should be bigger to allow better viewing for all participants. Although the students 
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mentioned that the posters were colorful, they also believed that using other colors would be 

useful to make the posters more eye-catching. Further, the participants gave suggestions about 

the use of the peripheral learning technique in classes. The participants' responses revealed that 

they hope to continue using this technique with more topics in English and even with other 

school subjects to advance more quickly in their English language learning process. In addition, 

they consider that this technique should be mixed with other activities and dynamics in English 

classes to enhance their learning. Finally, the participants suggested that mentioning the use of 

the peripheral learning technique is necessary so that they can be aware of the visual material 

posted on the walls and use it when they need it. 

In general, it can be concluded that the peripheral learning technique has a positive effect 

on the vocabulary acquisition of sixth-grade students. This effect can be observed in the 

improvement of the acquisition of words meaning and form in students when comparing the 

grades obtained before and after implementation. Likewise, the perceptions of the students in the 

FGDS show us the positive impact that the peripheral learning technique had since they mention 

the advantages that helped them acquire the words in a better way as well as its effect on other 

factors, such as their motivation to learn. However, the participants' responses also presented 

several suggestions that should be taken into account to improve the application of the peripheral 

learning technique in future classes. 

6.1. Limitations  

One notable limitation is related to the relationship between the students and the 

researchers. Despite the researchers’ efforts to align with the English teacher's teaching 
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methodology, they observed a student behavior change. Notably, students showed greater 

empathy and security when interacting with us than in their interactions with their English 

teacher. This change may have influenced their motivation and engagement in the learning 

process, and probably had an impact on the overall efficacy of the peripheral learning technique 

for the acquisition process. 

 During the carrying out of this research study, some other limitations also arose.  

Students missed some days of class due to the festivities and programs planned by the institution. 

Therefore, they were not exposed to the visual material on the walls for the entire month. 

Additionally, another constraint was the maintenance and vulnerability of the materials exposed 

on the classroom walls. While the use of visual aids on the walls was an integral part of the 

peripheral learning technique, it became evident that constant monitoring was essential. In the 

case of this study, the researchers faced some situations where the posters fell off the wall and 

were damaged by the students. Therefore, it is crucial to monitor and promptly act to ensure the 

integrity of the educational materials used in the peripheral learning implementation phase. 

Likewise, the classroom infrastructure was a constraint while applying the peripheral 

learning technique. As mentioned in the study, the posters were located on the side walls of the 

classroom. However, the right side had windows that students sometimes opened due to the hot 

weather. Therefore, the display of two posters was blocked, which did not allow constant 

exposure of the visual material to the students. Furthermore, the country went through a 

dangerous situation when the FGDs were meant to take place. Consequently, this data collection 

method had to be applied virtually on one occasion. This situation complicated the data 

collection process with the participants because two of them did not attend the virtual meeting. 
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6.2. Recommendations  

Based on the identified limitations encountered during the study on the use of peripheral 

learning techniques for vocabulary acquisition, several recommendations may be provided for 

future researchers interested in exploring the use of this technique. Initially, considering the 

behavioral difference and higher level of involvement that students showed while interacting 

with the researchers as opposed to their English teacher, it is important for future research 

projects to carefully investigate how interpersonal dynamics may affect the efficacy of peripheral 

learning. Investigating the subtleties of the connections between students and teachers, as well as 

how these interactions affect motivation and learning results may yield insightful information. 

Researchers may want to collaborate closely with teachers, ensuring alignment with their 

teaching methodologies while also being attuned to potential unintended consequences on 

student attitudes and behaviors.  Moreover, to enhance the efficacy of the peripheral learning 

technique on students, it is advised to expand the vocabulary used in preparing posters and the 

assessment process. This addition would facilitate a more comprehensive evaluation of the 

peripheral learning technique's effectiveness on students' learning outcomes. 

Second, getting authorization is essential when using the peripheral learning technique 

particularly when using classroom walls. It is recommended that future researchers proactively 

obtain clearance far in advance of the study from school authorities, instructors, and other 

relevant stakeholders. Researchers should also be aware of any school-specific regulations 

pertaining to the hanging of instructional materials on walls. Implementation will go more 

smoothly if such policies are known about and followed. This will help to avoid any potential 

setbacks. Furthermore, considering the vulnerability of materials displayed on classroom walls, 
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constant monitoring and maintenance are imperative. Future researchers should develop 

strategies for the regular inspection and replacement of educational materials to prevent damage 

caused by the students. This proactive approach will contribute to the sustained effectiveness of 

the peripheral learning technique and enhance its potential as a viable method for vocabulary 

acquisition. By addressing these recommendations, future researchers can build upon the insights 

gained from this study and advance the understanding and application of peripheral learning in 

educational settings. 
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Appendix A: Questionnaire about vocabulary (Diagnostic test) 
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Appendix B: Questionnaire about vocabulary (Final test) 
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Appendix C: Focus group guide 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



74 

 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Alison Camila Bustos Jiménez  
  Andrea Micaela Chalco Campoverde 

 



75 

 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Alison Camila Bustos Jiménez  
  Andrea Micaela Chalco Campoverde 

Appendix D: Letter of consent for the school  
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Appendix E: Letter of consent for the parents 
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Appendix F: Posters in the first week (left side) 
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Appendix G: Posters in the first week (left side) 
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Appendix H: Posters in the first week (right side) 
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Appendix I: Posters in the second week (left side) 
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Appendix J: Posters in the second week (right side) 
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Appendix K: Posters in the third week (left side) 
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Appendix L: Posters in the third week (right side) 
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Appendix M: Posters in the fourth week (left side) 
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Appendix N: Posters in the fourth week (right side) 
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Appendix O: Table to organize the created themes codes and categories 
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